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1. State the problem/idea you researched/examined.

I wanted to investigate why students in my developmental classes so rarely used college e-mail.  I also wanted to devise a program that would encourage students to maximize their use of college e-mail for “real” academic purposes.  Communicating by e-mail is taken for granted within the academic community, but students new to BCC do not necessarily perceive college e-mail as easily accessible.  We assign each student a User ID and list instructions for registering a password, but students are often frustrated before they complete the process of registration.  I hoped that my students would become comfortable with the e-mail technology available to them at BCC, and perhaps even extend this experience to the word-processing technology they will need for future course work.

2. Provide a summary of the results of your research.

It became clear that developmental students need specific guidance and practice during class meetings to benefit from available technology at BCC.  There were four important behaviors/ attitudes that changed between the beginning of the course (ENC 0010) on January 12, 2005 and the end of the course in May 2005 (as reported on entry and exit questionnaires):
· At the beginning of the course 48 percent of students still had not activated their BCC e-mail account.

At the end of the course 100 percent had activated their BCC e-mail account.

· At the beginning of the course only 38 percent of the students had used their college e-mail to communicate with instructors or classmates.
At the end of the course 93 percent of the students had used their college e-mail for this purpose.
· At the beginning of the course 29 percent of the students did not know how to use an attachment with an e-mail.

At the end of the course 100 percent knew how to use e-mail attachments and had attached their midterm essay to me in an e-mail.
· At the beginning of the course 14 percent of the students had never even been on the BCC website.

At the end of the course 100 percent of the students had visited the BCC website.

Since this e-mail project required access to computers, the English Department provided a computer classroom for this group.  As a result, students became increasingly comfortable using word-processing technology during every class, writing and revising their paragraphs in proper academic format.  Students also remained focused on their work, resulting in consistent attendance and high retention.

Nearly 50 percent of these students identified themselves on the questionnaire as speaking, reading, or writing a language other than English.  Second-language acquisition was clearly still an issue for many of them, and they were definitely helped by seeing their English prose in word-processed documents.

3. Please describe the methods you used to evaluate the effectiveness of your project. Include any quantitative and/or qualitative supporting data.

To establish the experience students already had with e-mail, they  were given the questionnaire at the first class meeting before receiving help with their college e-mail.  Students were taught in a computer classroom, and their task on the first night was to respond to an e-mail I had already sent them.  Students had to respond to “Greetings”, which meant, of course, that they had to register successfully and use their own e-mail. 

Students then received weekly e-mails from me.  At first the e-mails were quite general, such as reminders to the class about assigned readings.  Increasingly, the e-mails were structured to respond specifically to individuals regarding choice of topics, etc.  At the beginning of each class session, students were required to print out the e-mail I had sent them, sign it, and reply to me (if a response was in order).  The e-mails were thus linked to prompts that helped generate more student writing.
Students were instructed to send their short word-processed paragraphs for peer review to other classmates as e-mail attachments.  Eventually, students were able to print out not only  a hard copy of their midterm paragraph (March 2, 2005), but were also able to send me the paragraph as an e-mail attachment.
By the time students responded a second time to the questionnaire regarding their e-mail experiences, they would at least have been exposed to:

· their BCC e-mail account (Question 10)
· academic communications (Question 11)

· attachments (Question 13)

· the BCC website (Question 14)
A summary comparison of student responses by gender on the entry/ exit questionnaire (both before and after guidance in using college e-mail) is attached with material included in Section 5.
4. If applicable, identify what prevented you from achieving maximum results.

My first notes on this project indicated difficulties in entering all the students, one-by-one, in an e-mail contact list on my home computer.  When I wasn’t at the college, the class roster e-mail facility didn’t work as well as it did on-campus.  Once the new group of students was finally compiled into a list, my e-mails were easier to organize.  Ultimately, this inconvenience didn’t prevent me from maximizing results.  However, it does indicate a potential difficulty for faculty who want to use their class roster lists from different sites. 
5. Please attach copies of any evaluation forms (or a summary of those forms) that you used.  
I am attaching the Entry Questionnaire that was completed on the first day of class (1/12/05) and again used as an Exit Questionnaire after the thirteenth week (4/20/05).  The comparative tabulation of results from both questionnaires is attached as a matrix of frequencies and percentages, with responses further broken down by gender.  
I am also attaching a copy of the list of approximately 150 e-mails that were generated during the course by these students.
6. Specifically, how do you intend to share the results of your classroom research with the BCC community?

I would welcome an opportunity to present the results of this study during a faculty forum, particularly a forum focused on developmental students.  In some ways a purely statistical summary of responses or e-mail behaviors neglects the real content of these communications, i.e., what students were saying, which needs to be shared as well.  Since about 50 percent of these students had second-language acquisition issues, an ESL forum might also be appropriate.  Students were able to apply principles of contrastive grammar when they could use technology to see their own words printed before them. 
7. In what ways might faculty from other disciplines apply your research?

Most importantly, I found that college e-mail helped to bond us as a group.  Students communicated with each other and sought clarification from me when they didn’t understand an assignment.   Students also informed me when they had to miss a class and took responsibility for keeping up with the readings.  Again, I would emphasize that these students were enrolled in a non-credit college preparatory class that still required scheduled class sessions, as well as supplemental sessions in the Writing Lab.  If these students could remain motivated and productive, imagine the implications for students in courses bearing regular college credit across the disciplines. We all have to be certain that students can actually use the technology we believe is available to them.
8. Other comments about your research that you wish to discuss with the T/LC or ideas for future follow-up studies in your discipline or other disciplines.

It is often assumed that developmental students don’t have the pre-requisite skills for a technology-enriched course.  However, I have found quite the opposite to be true.  Students are very open to technology.  Some work with computers extensively at their jobs, while others have the latest “text-messaging” technologies on their camera cell phones.    Even those who may slowly “hunt and peck” still do well composing at the paragraph level.  However, there might be some wisdom in equipping all students with fundamental keyboarding skills. Revision is the secret of becoming a good writer.  If students can find their way around the computer quickly and accurately, they can revise compositions or write e-mails, getting better all the time.  Is there any chance of emphasizing keyboarding skills for those who need it? 
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